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In the fall of 1972, graduate students in the Department OL

Spettal Education at the University of Southern California, in an attempt

tozbrOaden the services of the Clinitifor Exceptional Children, began = =-

initial steps in formulating a pre5chOot for severely and profoundly --

handicapped children. The program within this preschool was basedNOn==

the following orientation; the prime importance was the commitment to=-

service for severely handicapped children within a non-categorit*,-=

framework. Children were selected for placement in the preschool

the basis of the severity rather than the category of the handU4TGAft

equally important commitment of the preschool was the in011vementAMmt,

training of-parents in handling their children's behaViore 2n --earn,- 7

ing problems.

The facility, which is located in the School of Education atelvr

University of Southern California, is a self-contained area comprised.- --

room. The preschool program, containing five children, operates t---

hours daily five days.a week

Although the major concern is to provide service to children and

their parents, the program provides opportunity for educational iMMU-

and the implications which may be derived from our experiencetilm

empirical findings. The report represents the efforts and deditttWn-

of a great many individuals who are part of the Clinic staff orAiditr

were associated with the preschool during the past year. It is riot

feasible to describe and acknowledge every individual's contribution-

however, theresite some individuals whose intensive participation in



various aspects of the project should not go unmentioned.

of Dr. Robert Rutherford, Director of the Clinic for Exceptional-

ren. Without his foresight, initiative, and encouragement this project

could not have been undertaken. Dr. Rutherford helped coordinateTtbe

various facets of the proiect and contributed many essential ideas,c=

Other individuals who werePofecentral importance to the project were- -z

Rick Blackley, who took =a ==spec ial interest in the preschool and-con=-

tributed his .-xperience and-thoughtfulness; Gwenn Jacquet, our=seRme-

tarial associate, -who carried out a great many tasks in addititWttc--

her regular responsibilities the Instructional Materials Centar-staf

Who provided the many materials needed in working with the child'

Joan Allison, who provided assistance in attaining operating funds-

the parents -- Ernest,, Judy, Latoria, Marva, and Sharon- -who, in a very

real sense, were the core of this project due to their dedicationmaa

long hours spent in learning behavioral techniques, developing matortaitk

and participating in all facets-of-the classroom operation.
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Since the midsixties there has been an unprecedentedffdamand by

both rgrents and educators to identify and educate children-with hand

caps as early as possible. The efforts of such programs as Head St

and the National Labdratory on early Childhood have informed the

realized by educators such as Merle Karnes who states that "...adminkw

rtrators of special education are beginning to reorder their prioritiwv-

They are beginning to more fully recognize that the young years ara-tha=

'payoff' years" (1973:XIV). In recent years there has been a grow

belief among those committed to early education of children that

appropriate instructionin the early years will result in the child

In accordance with the demand for early education, many.proarama_

have been initiated under the premise that handicapped and non-hand:U840a-

children were not necessarily best served in'segregated programs. -Dunn----

presents the philosophy of many current educators when he states, "Wit

of our pelt and present practices are educationally wrong. We have =

been generally ill-prepared and ineffectiVe in educating these ChildtIMW-



parents are one of the most influential educators of their child, syste--

for both parent and child. Barsch (1969) has commented that no parent-

is ever prepared to be the parent of a handicapped child. Further,A

are equally unprepared to undertake their children's education either

unassisted or with only sporadic professional assistance. sliming-that-

recent programs utilizing parent participation indicates many benefits -°

parents in the educational programs of their children. The resultss01-

systems for datittery of services to the young handicapped child.

Accordingly, one of the latest innovations has boen the involvement o

n themammy-proposals for Early Intervention programs, the Bureau_

of Educationgforghe Handicapped has encouraged the use of a variet

often creates stigmas which may eventually develop into self-fulfilling

prophesies of inadequacy. Too often categorization implies eclucationai_

treatment based upon the characteristics of the category rather th

upon the unique educational needs of the child. Christoplos and Renz=

contend that-u-. .if clearly beneficial objectives, unique for a particu=4

ar exceptionality, cannot be identified, then the exceptional group

question should not be segregated from normal society" (1969:375)-

creates several problems. The tendency to assign stereotyped character

sties of a group to individuals is frequently in error and often ---

prejudicial to the interests of the individual. Labeling of Children

natio training in the parents' ability to promote the child's sociali

cognitive, and emotional development maximizes their effectiveness

teachers. Furthermore, in addition to the benefits derived by both parent=_

and child, the effectiveness of the entire educationa1-pro ,am is

enhanced by the unique skills and knowledge contributed by the parent:-



In response to the.demands for early intervention, non-categorical

programs, and parent training and educational involvement, graduate

students at the University of Southern California initiated a preschool

progrii in the Clinic for Exceptional Children. This monograph is a

report-of the results of the first year of this program.
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Early education for the handicapped child is not merely a downlard_

extension of elementary education, but a field of study in itself.

Martin (1970) points out that early intervention may prevent the need--

for later special education at the elementary and secondary levels ;==_-

Furthermore, the severity of the handicapping condition may be reduce&

in addition to preventing possible secondary emotional problems whicit-

often accompany-the handicap. In fact, to a large extent, the observable

value of e erience for the handicapped child has led to the

generalization that early intervention is effective for all children-.

Kirk (1958) discovered that exogenous handicapped children andf_

environmentally deprived children benefitted the most from early

vention programs. Caldwell -and--Richmond (1968) substantiated Kirkit

findings by showing a high positive correlation between extent of

deprivation of the family from which the children came and the extent

to which the children responded to the enrichmen. program. Flint (1-94-

studied 83 infants and preschool institutionalized children

emotionally and culturally deprived backgrounds. After an intensive=

early intervention program, the children gradually showed signific

improvement in emotional, social, and speech development and becAMM --

increasingly competent in self-help skills.

While many early intervention programs for the disadvantaga-

been successful, it is necessary to examine the reasons for the-

apparznt failure of the Head Start program. Spicker (1971) contend-1

that failure Offlead Start should not reflect on the effectiVenetti:-



of a11=ear1y childhood programs. New models concerned with=intellectuar

andcognt1ve development, perceptual-motor deveiopmextandt1re acquiti.-

tion of academic skills have been developed since the Head-Start progra*

which was based primarily on the traditional nursery school curriculum. r

As Spicker points out, many variable factors v,Ich as optimum age for

intervention, curriculum models, home intervention, and differing lengths=

of programs, affect the success of early intervention programs.

A major question of administrators and teachers concerns the

educ salty of intelligence. To date, early intervention programs _==

disadvantaged children have resulted in significant gains in cognitiV0E-

and intellectual development. Can these findings be generalized

mentally retarded child, whose potential intellectual capacities are-

ch more limited? As far back as 1909, Binet asserted that mental--

retardation was curable" by education. Kirk (1958), in a study of 81

mentally retarded children between the ages of three and six, found tittr_

70% of the children who received preschool training showed an acceleration-

in rates of cognitive growth and retained that level in a subsequent

follow up study. Forbes and Raschick (1979) studied an academic compen-

satory education preschool program for educable mentally retarded. children

from three to five years of age. Using behavior modification techniqUeS4

the program reported a 17-month average gain in language over 7 1/2 7-

months, improved behavior and self-concepts, longer attention spans_an-d=

Although early intervention programs are relatively new in them-

field of education, their applicability is widespread, as indicated-64v--

the many programs designed to educate various types of exceptional_ ==--

Children. Brunner (1972) reported on an early school admissions prograir-



successful reducti i in=the Occurrette of learning disabiliti

was achieved due to early-identification and correction of prOblemS and

focus on individual strengths and needs at an ,arly stage. Adkins an

Wiler (1972) stated the need of learning disabled children to start

school at an earlier age in a special setting not only to acquire----.

academic skills, but also to prevent or reduce in severity concortitt-

future educational, emotional, social, and vocational handicaps. Dunn

(1969), described child development and reading from a pediatric view____

point, emphasized the need to catch the children before they.experiencel_

failure in the reading program in the elementary school

Block 01971) described an early childhood education program

emotionally disturbed children without language development that

emphasized verbal learning. Children with diagnosis of emotional

disturbances or neurological handicap with severely impaired emotional=,

intellectual, and social_functioning made significant improvements

ly management of aural rehabilitation--

with the objective of minimizing the need for later aural rehabilitation.

The stated rationale for early training was the prevention of the davAttop,*

ment of secondary learning and behavioral problems that may limit theE_

effective use of residual hearing. In the.area of language disordetC,c7---

Fisher (1971) emphasizes the importance of early auditory training

Children and the significance of the family environMenton the children-

early _anguage instruction. In a study by VelnongandAkiM(1971), results--

of an=oral preschool education for dca children-were compared to the

sonoomof prosOhoOl training, but an oral environment H-ith-OUt manual

oquannication,landthe absence of preschool training and-an environaent--E7



of early manual =communication. Those children who had early manual

communication and no preschool were found to be superior academically

n language skills to children :ho had had intensive 3-year preschr4dF

training without manual communication training. Those who had an oral!

environment but no preschool were equal in academic achievement, oral

Rohiver (1971) questions the value of early.childhdddme TottiOn-
..

stating that early childhood nay be an inefficient period in which tb

teach skills more readily acquired in adolescence. He also advocates-

that the present nature of early childhood should be changed on thelblitig-

his hypothesis that the longer fornal instruction is delayed, up tom=

certain limits, the greater the period of plasticity and the higher the7

ultirate level of achievement. However, the great majority of the -

of hanEcapping conditions on such important aspects of development as

intellectual functioning, language, self-concept, motivation, health

and physical being, as well as the social and emotional domains,EcoUId==

best be combated through intervention during the preschool years. As

Gsllsea contends, "The establishment of quality preschool serviveSiOtr-

handicapped children is a clear priority for special education. IV

knowledge of research in child development is consistent with that gokai

as is our accumulated experiences in special education"(1973:182).



Although it has long been assumed that parent education can make =a

meaningful contribution to child development, recent early childhood

programs often Utilize- parent p_AttiOilation on the premise that parents

can make a unique active contributiWrto the development of their

children. Rather than functioning as receivers of information and vi0e=-

from expects- parents are now assuming full responsibility with educatnrS_

developing educational programs

is not enough to provide preschool d_sadvantaged children with an enrichak_

educational opportunity, since the children were influenced more by parents

in the home setting. In a parer_t education program at the University of

Florida, Gordon (1969) found that children in the experimental program-

which included training parents in child development and interpersonal-- --

relationships, progressed more rapidly than those children whose parentV

--;hie and Wej,kart (1970) stressed thatzth4

together was a critical one. In an attemnt to assess the influententi

parent involvement in preschool programs for disadvantaged chitdre

Radin (1968) conducted a study in a preschool in Ypsilanti, Mithigaiii=

One hundred four-year old children wore served, half of whom were black,--T

and half white. Parents were trained not onlyin curriculum which

centered on cognit ve unttioning, but also in behavioral management

skills. Although the results of Radin current program are unavaitabit-

an earlier pilot project produced significant gains on the Stanfar&i _

Binet and the PPVT. Warko, Campeau, Tallmadge (1971), in a federally---_



funded Verbal Interaction Project found results similar to ttos

Radin °s. In an attempt to modify early cognitive experience of

disadvantaged young children, children were provided with a home - based

verbal stimulation program. Parents actively participated in all aspeas--

of the program. On the basis of pre and post tests, the investigators

concluded that subjects had made a significant mean IQ gain of 17 poititt

These results were validated by a follow-up test administered 30 mont

Elardo (1972), in a study at the University of Arkansas, shows results

contrary to those by Radin and Wargo, et al. Four treatment groups each-- --

containing 30-32 infants were used to illuminate the success of an inter=

vention program stressing the parent-child unit. Results for three of

the treatment groups showed a decline on the Bayley Scales of Infant.

Development; however, no data is available for the fourth group.

Although treatment groups-showed a decline on post-test, the authors---

concluded that their intervention may have a cumulative effect whichF-_-

could appear at a later date. Research trends indicate that parent

involvement in preschool programs for disadvantaged children resultavili,:--

significant gains in a child's cognitive and emotional growth.

Although parent participation has been used most often in relatiOlv

to programs for disadvantaged children, it applies with equal validity

to the education of other types of exceptional children. In a program

for ten blind infants Fraiberg, Smith, and Adelson (1969) focused uptilt7

the first 18 months of life during the "critical period of ego forinatiOM"

The authors concluded that great importance must be placed on the==

promotion of the "love bonds" between a blind infant and his parerYtS4

Luterman (1967) reported on a program involving parents and their deif



preschool children wl Ch w Itiated tt the RobbinsSpeec

Hearing Center in Boston. Although peobldts arose inherent in workinr

with parents such as overdependency on the part of parents and focu

on the parents rather than the child, at the conclusion of the prograik

the group appeared to manifest progress. Horton (1968), at the Bill

Wilkerson Speech and HearinrClinic in Nashville, did not attempt to

parent's natural way of stimulating the child. While no objective=

evaluation of the program was made, there was indication that the

Jackson, Evenson, and Elzey (1974 conduct

project for preschool multiply handicappe&rubellYchildrem Parents

the classroom and working as paid aides.

gains at the conclusion of the program.

participationv---

and not other intervening variables such as maturation. Hunter and;

Schueman (1967) developed a program for retarded infants at the ShielT=--

Institute for Retarded Children in New York. The program's main esolia&LY

was upon the mental health of the family and a multidisciplinary training

program for mother and child. On the basis of pre_441_post evaluation7_

traininrhad a beneficial

effect. In the absence of a control group, however, the investigatory

caution against misinterpretation. A project at the West Suburban

Special Education Center in Illinois used partnts as volunteer aides trr--

the classroom for TMR children. Some children in the school also hit1=-

other handicaps, Benson:andaoss (1972) conclude that the children



of the program. Another-- oyez-

effort wa§im dImPrOv0

functioning of young mentally ill Children through

parents. While the results showe

between groups, the experimental subf; did show

subcategories of the Vineland.

effects of an ini.lervention on neurologically impaired children and their=

families. An informal teacher rating scale served as pre and post

treatment evaluation of the children's physical, social, and intellectual_

growth. Results showed a positive change on all these variables.

Slater (1971) focused on kindergarten children with learning

disabilities and their mothers. Post test results indicate that chilldram

d significantly be_ter than -t

Gestalt Test. These pains, hotever, were not indicated on the Metropolis-=

tan Readiness Test or a lwman figure drawing test. Upon comparison of

parent programs for the disadvantaged and those for handicapped childt004-

there is an evident need for more formal evaluations of such program.sf

Although most programs for the handicapped appear to show significant=

changes when parents are involved, these results require substantiatiOW

purposeful part of early education programs. Olshin (1971) concursvvIt

this view when he expressed the belief that the parents can often be-

regarded as the most importantixtervening agent between preschool an



-Trftwinvavementm

mpact5Mt

one that involves the parent interacting with h

the mose=f-



lean _tiers special educati on =mss toward =aumen- categorical

_approach in educatingyoung handicapped children:-alysis of social_

d emotional factors in learnidg disabilities demands that a chisrd'=

needs to be viewed first as a Chiadowith normal needs and second ratAin

individual with a handicap. Trippe states that "...the physical enVirone

ment must be modified for crippled children and program modificatiOft-

mustmbemmade for the delicate child. The blind child must learn bran

find his way around with relative independence. = =The

retarded child may be limited in rate of progress and expected level

development. The differences in educational programming, howeverare=

most often related to physical arrangements and the need for additiOna-

or alternative skills. The ways of learning are no different" (19

Trippe also points out that preoccupation over differences between4/ronp4_:_

persists even though educators are becoming more aware. that many =dren

are diagnosed as mentally retarded and emotionally disturbed on aumaoiot,

Reynolds contends that educators should realize that a category"

is merely a delusion, and that no actual child possesses all of the

Characteristics of a given category. As a result, it xs impossibUJOr

any two children within a category to be alike in all respects. AM=an_

alternative, Reynolds proposed that a different approach be used ice__-

which each of the traditional categories of exceptional children toad_

be considered as representing complex sets of variables. Reynoriat_

distinguishes between two general types of variables which he refers to



-cducationag ro 1ems, such as mental_retar

emotional distrubance, which serve to alert educators to existing or

potential problems. Decision variables, on .che other hand,ndieate-an

label, Whir eftiny pawa-

to appropriate educational techniques and procedures..ff- Reynolds - - --

explains, decision va ir_bles may not always x r to characteristics of

the child. but rath.: tc the environmental situation in which he

decisions and placem,ents." Darn ,:r,p,rts this osition by stating thatg--:--

__.".the need for disability labels ro:uced. In their stead we may

need to substitute labels which describe the educational intervention

Lilly proposed that educators move from defining exceptional

Children to defining exceptional situations within the school.

An_oxceptional school situation is one in which productive
Ilitercttion bet74een a student and his teacher has been

Imitedgtogsuth an extent that external interventionwis
Aleemed=necossary by the teacher to cope with the-problem.
119714

which "it is not assunec1 that all school problems are centered in the

,::-..eunt of :eseareh on the efficiency of

ciinageut that these efficacy studies have



Uced conflicting evidence, although possibly a greater amount of

data suggests that special programs actually do not produce superiol-_

s achieved significantly higher ;-

end of a two-year period, although EMR childretL

class caught up to the former group at the end7of-,,-

a four-year period. Although results concerning efficacy studies

are indeed inconclusive, '.'he fact remains that the effectiveness of

traditional special classroom based upon categorization of children is

Vreeland contends that "it is unreal to talk of continuing to add

new categories of exceptionality, of establishing and identifying

characteristics of the new exceptionalities "when the un-met needsrof77_

untold numbers of children continued to be ignored. Rather, a vital

reorganization of thinking and programming in regard to children's nee 3s

Empey (1967) feels that "when there is no consensus on objectives4-_

there is no logical means for choosing one approach over another.

initiate an experimental effort unless obiectfft_

oal of an educational program is directed toward the remediation

specific deficits characteristic of a single exceptionality, the tra=4.=;

tional categorical-based program may be appropriate. However,

program encompasses the broader goal of providing the child not on yz

with remediation of individual problems, but also with the opportuni-

for educational focus on cognitive, social and emotional growth, thei--

non-categorical approach may be most effective





original members _O planning tilt

a o _program 7 no - the - Department Special
Education tale Universi t e er--t J.o =mem

_this stuff _w r_e Jacquelineuel=ine -Bolen S= z 11E'furxin,= na

_Lieberman, a - guidance

Robert t 6 o eO r xce ton

Tlie eva- luate =1==asksr t groupxWer6A_ sea and- eat

reschool program: 7, 2) investigate the possibility of applying fora

-__grant which would fund, the program in the future, 3) develop mtte4iF

which could be utilized with the preschool children, and which coulldik,_ _,

not be immediately purchased due to limited funds, 4) construct a room=_

environment which would be conducive to meeting the educational needs-

of the children, ) n an a budget for the semest.r based on foesLe or 64=

to the parents, and G) delineate responsibilities of staff membell _

Upon completion of initial planning for the program, the pr= eschool

staff was expanded to nine members. Helen Lee and Victoria Morrow

joined the staff as classroom teachoTT. The dissemination of reapklfft=1

bilities for the staff was

Jacqueline BolenCoordinator Curriculum Materials -=of and
and Teacher

Suzi Burrin--Coo; dinator of Curriculum and Materials and Teacher=

Ronald C. Chan--Coordinator of Behavioral Management

Helen Lee--Teacher

James E. Lei h--Ccordinator of Communications

Martin Lieberman -- Master Teacher

Victoria Morrow -- Teacher

-.,



tAt Aae r_

delineateachnnnels

PltatingOan =condmting ttn-Vines fdr-
thn taassroom.

Serving as .-inicians
for each chile.

,Writing monthly progress reports nor each child.

Develop in pp curriculum and materials for
worWgaw .oaChs chi Id

Supervisinrpnronts wAile working with their
in =t1 assroo_.

In addition, the ;a Teacher was responsible for:

ly meetings with the parents.

8, Develepthg cicf:szoom fo
progress reports, etc

:Scheduling and
members-

Responsibilities of the Coordinat included:_

Initial screening and assessment of applicants for the-
program.

Xellezting spetifitmbblihvicral data on children throughout-
tration of -pro rt.

Developin7, for 4n1i1.0priate for behavioral observation
and recording

Operating monitoring and cording devices such as theF
video tape recorder and the bug-in-the ear equipmentV



v1.-0

.xec_lxcne

Ula
SC.0

Cc=nica.:-ion

s-, on cancr2ing the now preschool
-n r'nc ro:sonal contacts to specialp

aucatin Los An,- s area

mectincs.

Facillta_nacmivaleaacnam ia.te-2action both within
proschccil a7ftailmtftton staff and other areas

')f the Dsp:,,r mtogagplm*

Responsibilities of 12iculum anJ Materials

included.

Purchasing w
tce, ota.

within the classroom.



king suggestions and decisiontiregir
por Icies and commitments.

3. Providing assistance in solving specific problems.

4. Coordinating interaction between the staffsummbers=and th
dMiniattation andsFatUity of the School a ducati-on.

The entire staff attended weekly preschool staff meetings for thw==

Defining goals and terminal objectives

the children.

Establishing each child's individual curriculum for the
following week

Discussing specific techniques and procedures in order
insure consistency in working with the children

Reporting on educational activities of individual staff
limbers which -,lre of interest to the entire preschoo
staff.

Discussing specific problems which arose in working with
either the children or parents.

Developing future projects and presentations concerning
the preschool.

Deciding on the scheduling of time and activities of
teachers and clinicians.

projections regarding involvement and responsibiliti sA)f p

1. Developing a systematic method for obtaining referrals
and proposing future placements





Discussion on parent participation

Closing comments

Can you think of anything at this time that ,,ou would like to be

included in next week's meeting? If





o,erra
-ion of clini essitns ing, and imc out procedulT

classroom vo..r; student--

a 3 x 5 one way observation . 17TOT, removal of a built-in work heath= -=

and installation of video tape monitoring equipment. The room isw

19 x 13 with one wall of built-in floor to ceiling cabinets and one --:

wall of windows, with overhead fluorescent lighting. The room canJohly=

adequately maintain a group of 5 or 6 children. Equipment purchased t&

furnish "he room consisted of :7 trapezoidal tables, 8 prinary dhairs,=--

child's metal standing mir7cr, 6 rest mats. The staff, in addition,



any area only 15 minutes befol'c the school day begins Th

to irpress upon the children ,1 yask orientation of the classroom

varying sizes and colors, 1 record player, 1 d

assorted toys and inntructielll mc.terials, posters, plants, measuring

cups, doll house and furniture, 1 t.riangle, musical instruments, tabl

setting, play hats, puppets, trucks and planes, rZaggedy Ann and Andy

dolls, chalkboard and 7 small )ulletin hoards for display of children

The floor is ~aprd o2E wit) colorcd tapo and furniture was arrange

to designate specific work are;,,s. Ali of te iurniture in each area is

Rod 71.1I-nituz'a - Self-Care Area,

Blue Tape, Blue Furniture Manipu Arsa. Thi is done to stress

the function of the ar2:: Efl set be' .71ztmier

a stimulus free learninr; environ7. Th.; c:rcle area is the gro



occur =r

has his t770ted to put away and

retrieve his own coat or sweat The child's materials for that dty_

are located on te>> of r is lccker and f po Bible, he brings to the

table his materials for a spo and then puts them -away

in preparation for th next

Ali unnecessary or distractable Ito which could interfere with

room is bright and conducive to=-,-

working for both tcL-,h7rs n. All materials are located=at the

choosing

clIcourage their participation

7,c,cule is dosiE:-

prescriptively activities, group activities for social

interaction and a balance of movamnt or rotor activities as opposed to-



The buzzer sounds at 10:1S and the children move with their teachermfh*

that session to Manipulative Time All the children remain in the

same room, but work individually on their prescriptive tasks. Acco-

ing to particular needs some children are placed in pairs for this

15-minute period or isolated by means of furniture arrangement or 1000,:

positioning for maximum effectiveness with that child.

At 10:30 the buzzer sounds and the children are taken

clinicians to the individual rooms for 30 minutes of individualm _

work in a one -to -one setting. The session content is varied to meet,-

the critical needs of each child, For example, the clinical sessions=

for four children consist of programs on Attention Shapin

usage, Language Development, and Fine Motor Coordination. At 1

the children meet as a group for a 1S-minute juice time. Items- 01

as crackers with peanut butter they can spread, bananas they can cut, aid

juice they can pour are served. The children are required to verbaliii*

what they want before they receive it. Every effort is made to geti



:vittAte

rox mati

for music

e childttATO=

closing song, to point to the child

coats on and finding conleted

the children aro hugged good-bye a.nd urged to anticipate the n

egreat*=nt of individualized work with the

members are graduate st,Aentn

per week. A largo a:ota-:c covered

or

s(2ssions chmge each 15-minute

interval or rem2in -pending upon the individua

needs of the child, The .t:;ahcr arc! l'3s'^onsible for reviewing the



ce txona

pre academics: gross and fine motor

development, perceptual-motor training, color and shape discriminatio

letter, number, and word recognition, along with creative self expres

Curriculum is organized into specific time -slots during the daily

routine. Manipulative activities are done during one fifteen minut,

period, conceptual activities are assigned another period, the "opening

activity period introduces concepts of daily living, and one "floating

period" (i.e. subject matter differs throughout the week) includes

numerous art, music, science, etc. activities.

In all of these periods the curriculum is presented to a chil

along specific sequential or developmental guidelines. Depending on th

thild's abilities, as pre-determined during his initial diagonostic

testing, the staff organizes his curriculum with stated goals for both

his manipulative and conceptual lessons/activities. Beginning at the

level where he functions successfully, the child is then instxucted

along a competency based pTogram of sequential development in the areas

Concerning the development stages in motor deielopmen



e-,==ua emit

e=-U-ea

-atractions

a.conce

,Amolozan

language development. The sequencing of skills in perceptual-motor

training follows Kephart's outline: motor training, motor-perceptual,

perceptual-motor (differentiation discrimination), perceptual (integra-

tion), perceptual-conceptual (function), and conceptual (abstraction,

symbolic thinking). To determine the level where each child is

functioning, the staff provides numerous materials and learning

situations to allow mastery of the level and to anticipate the next

An example of the staff's incorporation of several aspects of the curricu-

lum into one learning experience is the task of giving to the child a per-

ceptual-motor puzzle containing various shapes and color -coded

pieces. While the child is primarily being asked to use his vision and

check his load chan:lel by his motor perception, the teacher would also

be providing perceptual training in verbally instructing the child-

of another, introducing the child to symbolic language, ed,""Jcirc e"

etc. This overlapping developmental training is a prominent charactev.--_-

stic of the preschool's curriculum planning.
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Profile

me-DTeeaa
Birthdati: December 21, 1967
Date of Aànittsnce: March 22, 1973
Date of Termination: May 13, 1973

D'sscri tion: Drean is en exceptionally bright, verbal, socially poised
ve.ysar old female. The diagnostic testing which Dreusereceived

included the Peabodr PicturolTocabulnry Test, Key Math Diagnostic
Arithmetic Test, sad the tlárieflne Prostig DóYOlopmental Testof Visual

Perciption. Results frog these tests-iádicatedthat Drew was ftmc-
tioningElat or above t3ppropriatoagelevel. Since no deficits were
sot.d en academic progren rather than a remedial program was initiated.

Areas of Ptfltctionin2

Arithmetic concepts: Upon adiiittanc to the Clinic, Dreams demon-
strated competency In math readiness skills such as nter recognition
emdn*r concepts. However, baseline information indicated that she
could not prforn computational skills such as addition, and subtraction.

Duringa 30.minute clinical=session threedays a week, Drew's tasks
consisted of ariTthaetic games requiring her to compute addition problems
with si.me nolarger than 10. Upon termination, post-test data indicated
$ significant increase in Droama!s skills in addition. When given a
math sheet consisting of 10 addition problems, Dreaaa completed it with
90% accuracy.

Reading Skills: Upon adsittance to the preschool Oreama had a
ai.lit vn1hnlA1%, fw viii1 wrrI - Shii b*ti i'.e4vd n14Ane with

Langti.je Experienced Reading Series after some-initial work with sight
reading and-pbonetic-pronounciation of words on flashCUds. During her
clinical session correct pronounciation of letter sounds was drilled.
At termination,=Dreema had pro3ressed through the second of the six books
in the series and had cosp1etid thc rzesponding supplemental workbooks
thit had been designed for her. Drew charted her prpgress on reading
via a date chart vbor she received a star for a spectfied nter of
pages read correctly.

Handwriting: On cntrcnce to the clinic, Drew's writing ability
was limited to her name and approximated forising=of letters A work-
book of pre.writing design tasks where she traced, colored and free-hand
printed letters was introd!ced. Upon cop1etion of this a series of
woXkbooks that cothined bandriting tasks with the content of her reader
vu begun. To protote otivetion and attention to task, Drew was given
a colored sticker or picture decal for each line of letters she completed

4 correctly. She responded well to this tangible reinforcement paired
with tactile *'nd social prsiso. At termination, Dreama was able to
writs large and=small manuscript letters on lined paper, shaping them
Correctly. She was also ebb to print a sentence corresponding to an
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Profile

Name: La Randa

Birthdate: May 31, 1968

=
Date of Adniittaiice: Jamiaiy 16, 1973

Date of Termination: Mat 18, 173

Descriptioa: La Randa is a tall, slen'Jer, and halthy flack girl. She

wers braces on botn legs to pxomote walking flatly on both Eeet. =-She

has a spastic left han. Although her "ft hand 1aczs strength, it

does have sonic muscle co-ordantion. a anda has .1l the vowel sounds,

but omits most consonant sounds from her She responds well to

social reinforcement, but does not initiata play idth other children.

Areas of Functioning

Gross Motor: La Randa walks with a staggered but steady gait,

On-entrance to the preschool, sheT could jump up- and down, but not jump

over objects. Atentrances1 udthow np.ck up objects with
her left hand. At termination, sh can_throw a#iean bag and a sponge

otl cV;,

Lift

'all

Id

ly.

J

ith

oard
can

of
and
rn

hang
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During baseline she repeated on cue all the vowel sounds, but only
following consonants: b, d, g, h, k, in. p, t, and w. She could approxi-
mate "ccikie", byett, and "mama." Most of her speech was seif-stitnulatory.

At present, La Panda can repeat the following consonant sounds:
j, n, r, and s. She can presently-name approximately the following
articles of a place setting: fork, spoon, cup, plate, knife, and napkin.
She can label the following parts of the body: eye, nose, mouth, ear,
hair, teeth, feet, and toes. -The therapist gives her a visual prompt.
Baseline taken on La Randa's neming of the fruits in the Peabody Kit
indicated only one correct- natiinj orange. At termination, she can
name (given the visual artificial fruit) carrot-, orahge, peach, corn,
banana and grapes She says potato , tomato , and pineapple with verbal
prompts. (She does not say all the sounds in each word.) La Randa can
say "Juice, please" and "Cookie,=please" with verbal prompts. She can
name all of -the colOis spontauusly: purple, orange, red, green, brown,
yellow, blue, and pink. She can name the objects in the Simplex luzzle:
chaj,dog, cat,bird, house,r doll,-jug, tep, tree, clock, duck,
chickenhoe-==and boat. At present, she is wurkingon learning to chain
two word sentences:La Randa (verb) Also, she =s learning the_names
of artiles of clothing with visual and-verbal prompts. These include:
sock, shoe, pantie, Eweater and dress.

Cognitive a Randa can flate the colors spontaneously given a
visual cue. She cannaine and point to the parts of the body 1-is-ted
above. With=thé_Simplex puzzle, she cairidenti-fy all the pieces-. (See
above.) Atp esent she has learned the following letters of the alpha-
bet, given the vistai cue: a, b, c, d, e. She can recognize only the
upper case manuscript letters, however. She canidentify the fruits
and vegetables in the Pebody Kit. She seenis aware that people and
objects have names. She can. name othe x stidents in the preschool, her
"inàaa," and the therapists. At terminationLa Randa could also
sequence the first three numbers without prompts: one, two, three.

Emotional/Behavioral: AL baseli-ns, La Panda lacked eye contact
with the therapist, vocal sei-f-stimming persisted through most-of the
activities, an&she would strike and hit the therapis wen told to
Continue on=the task. She would leave the assigned task and not respond to
the therapist's direction to return to her chair. In group settings,
she would not look-at or -respond to the other children. During music,
she did attend and respond to the teacher directions and movements.

La Panda has respondedvery positively to the preschool and clinic
program. She enjoys the interaction between herself and the therapists
and responds appropriately and affectionately. She responds to the
verbal direction "Loojçat mett, given by thetherapists or teachers.
Her time outs (forJiitting, screaming, and crying) are down to less

- than two a week, having five sessióis a week, She has stopped hitting
the therapist -in the face. She responds willingly to verbal directions.
Only her seif-stinnuing trillin and tongue clicking persists, but =
rarely persist for more than a SO sëid duration. When this behavior
begins, the therapist "times La Panda out" by removing all the materials



and looking away from the child. Immediately, after the trilling has
stopped, therapist engages her in some, verbal exchange, even
eliciting "Echo alic" response: "Say " "Good 'girl." LaRanda
now recognizes and names other children in the preschool.
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Profile

Name: Philip
Birthdate: August 25, 1967

-Date o ittance: January, 1972
a e-o ermination: 1973

handsome and=affectionate six year old
imite --ex ressive and receptive speech,

ontact-. =- == Hi`s -= attention span
ree -mint* c- p_ -was --

na itute at
ructure -envi-ronmen

S_e_ectiyely -atten

emen
aviors
ing
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unable to discriminate between his written name 'and the other children's

names. His receptive language was limited to following gestural direc-
tions and simple singe verbal coxnands such as, open the door, turn

off the lights and stand up. At termination, Philip was able to name

the part of his body without prcmpting, put together a mannekin
correctly, naming the respective parts without cues. His expressive

language included an ability to nan'e colors, shapes, letters of the

alphbet, and numbers froin one to ten. Philip s raceptive language
increased to include verbal sentence cirections which involved discri.mi-

nation and sorting tasks, object identification ar perceptual task

trainIng. He will thitate any sound, but has consistent difficulty with

words iith initial consonant sounds. He can say separate consonant

sounds, but cannot combine them,

Perceptual-Motor: cm entrance to the preschool, Philip could not

cut-with scissors on a straight li'ne or a circle. He was unable to

trace simple geometric figures on stencil form with a crayon. Given two

dots from 8 toiO inches apart, he could not connect them with a straight

line. At termination, Phflipcpuld successfully hold and trace with a

crayon-the geoinetric.shaed stencfls. Given any uncompleted geometric

shape of three to four sides, Phil.lip could complete the figure by

connecting the correctppnts with a s-traight---line. In most of his

geometri completion tasks, Phillip would actively wor1toward closure.
He could put sequentially sized puzzle pieces i their proper places

without difficulty. He could ma ipulatepuzzle which had minor varia-
tions in rotation of position of-a single objét (such as a Simplex
sailboat puzzle). On -matching taskihe could match all letters of

the same case. 1-le could namsthc primary colors as well as sort them.

tj..t,....: A.- .4.., ..%1 flt..11Z_

interaction, either verbally or tactilely withJis peers or with adults,

except when forced=to.===At-termination, Philip actively interacted with
peers. In many instances when pears initiated contactiithJiim, he
would give them eye contact and-follow them visually. His tention
time in academic and c sed ten to fifteen
minutes.-
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_ Materials_

Materials for the preschool came from various sources. An

abundance of materials were borrowed on a long term basis from the
ImcsE.,use._ Teachers purchased, brought in their own, an made ma Is.
Pirents-were-itrained-to make materials. The preschool had access to
equipment such olaroid-caMera, a record player, _a tape recorder,
and most importantly, video tape machine.

The following -diagram lists the specific materials and their
functions.
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climbing blocks

lance beam

ultisensory number cards

able setting

picture cards

artificialr-ti icial= fruits -- and=- vegetab

color bock :ohane trans_
ference of tet object



e staff found the -publishing=ng co allies' catalogues

elpful in ordering materials for the preschool.
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Puture Projections

1. Contingencies $bould be setup to insuredaily attendance of children
since Lull thie participation is necessary for a viable program
to effect a desired change in children's behavior.

2. It should be required that children be brought to school on
time. Advance notification must be given if a child will not
be at school ona particular day.

3 In order to provide for the highest level of consistency in
carrying out children's programs, one teacher should be
scheduled to design a program for a particular period and *

work with the child on that particular program exclusively.

4. A budget must be set for resources and materials. More

atórials are needed tdesigirhigh interest activities.

5. Parent commtttaeitt concerning fees should be elicited at the
= beginning of the year.

6. The preschool would benefit from a full-time paid co-ordinator
by increasing its efficiency and continuity.

7. It is well documented that young children benefit from gross
motor activity to facilitate both_development of coordina-
tion and concentration on tasks involving menttl activity.
In order for gross motor activity programs to be developed
for all children of the-preschool, iccess to an outside
playground and/or alarger room, with an area designated
speifically for this purpose is needed.

L More facilities are needed to give children a larger scope
.-

of activities and to make certain activities more easily
= scciiitble. For example, a play house and a kitchen area

with a refrigerator and sink would allow children toimitate
real lifi=iituations and have certain foods at nutrition
which are not possible without a refrigerator.

9. Toilet facilities which are child size are necessary to

teach children to sit on and get offtJé toilet alone and to
turn on and off the water without-prompts.

10. access to a full time speech therapist is necessary to
4evelop a well organized speech program for non verbal and
*p.ech disordered children. Contacts are presently being

de with the Communicative Disorders=Departient at U.S.C.
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The potential of parents as positive, edudational facilitators has

only recently been recognized. In the past, most parent participation

programs' ntinzediiparents_-simply- as -tea- .er-7aides Sum-e-

,nte(

with the skills and expertise necessary to supplement their functiOt

as effective- parents and teachers of their children. The third7

-Le parents in the acquisition of a positive-4

through interaction with theirge ren

with the other parents, they

work1YtI
ricultua

e e o
u1Si



- counsel parents =in - methods- to _Continue
tstinetiona1.----rograiis_frOm=-Ahe==preSchool- to Ake'p

ttome._:

amiliarize parents with educational resources
acilities.

area

is ic
ential

uttirei

ngs and written reports. Formal parent teacher conferenteswere held

materials that were being used 3) to discuss immediatem

-goals for the child, 4) to suggest possible teaching

eluented at home, and 5) to discuss educational ralattrt

acements. In addition to these conferett -c eno
taining anecdotal records, progrqs:azre

essible to the parents_
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sessions aid had the oppOrtunity to begin= applying behavior techniques

in sma3.1 groups with guidance. In Phase III, parent involvement was

extended from participation in group activities to formal one-to-one

academic situations.

I

The parents observed their children in the classroom and partici-

pated= in an intensive= behavior management class. Training materials for

aviors,

out

nvironiaent

n ins



apply the behavior modification techniques which they had learned in

the first phase of the project. Parent-teacher competencies in this

area, as well as other aspects of classroom abilities, ware analyzed

through discussions with the= parent coordinators, video-tape recordings,

and conferences with classroom teachers.

PHASE III

The last phase of the == parent training project phased-in parents

as behavior recorders = and = teachers= during e three= academic periods of

ata co ector for #each period under_

assroom



4,2" 6. Terminal objectives should be stated for the competen-
cies parents should exhibit after parent training
classes such as:

58

a. Parents will be able to successfully apply general
behavior modification techniques like reinforcement,
time-out, shaping prOcedures within the classroom.

_-b . -Parents- will -be= able-to-const-ruct appopriate

_ leartiing-materiaS let -uSe_in-_ the-- cl-aSs-roOM.

_c.- =Parents_Will'be---able==te___teach_lessons -within the
-classroom-=on==a-fone to=one-laas is =-with any of the --_-

preschool-thildren-. =__--- r -:-_- __-_-_

d.- -Parents, -Will-::-Tactittelyr=latticipatiet-iti_=g-voup-:_ lessons
Such-5as -_-openings,_-mUsic-4;nutrititi*,-__-:and--=-_closing,



59

Parent Responsibilities

Attend and participate in Preschool Project at least 3 days
per week for a total of 6 hours (2 scheduled days plus
Friday sessionsee below).

Make -Upi any---absence--br :attending-the _next_ -Session__ with-the
coordinator who -teas scheduie? = for the iss=er y:,

-3. -Cal-1 _-cine=o __=_the-speo
ab_sence-_ y-±iparent--ian

alit =Wee

out_ --an ---zeturn-progress o

Below= the= nigfit == _tefore= an -_
at

e:s-absonte=
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Each child at the preschool= is considered a unique individual

with different needs 8,nd learning styles. A variety of methods were

used while working with the 3 itchildrer* however,_ was decided to use.1

behavioral- techniques as a facilitator for individualizing instruction.

Behavior modification efficiently dealt with motivation, learning

- .styles, attention, and transrerence of learned behaviors. This system

-_ -Trovided--Efor::a__po-sitivel-ass-ro=ort--,atmo-sphere--and- also maximized success=

-_e eri- encas,---for--e e-=behaviorar--management== program

on- con= mous assessment, -provided te ors wit. f_",Ci ic-data for-

rere uis orfaa.

ctionin

termi -6=

in ortemen
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verbal praise, touching, kissing, tokens (stare, animal stickers,

ctc.-), and music was used continuously throughout the preschool day.

Information collected from the daily lesson plans regarding the amount

of success and rate of learning,from parent teacher meetings, and from

daily and weekly staff meetings was usedin formulating decisions on

each child's movement toward specific behavioral and instructional-

objectives. Furthermore, these procedurè aided in decisions regarding

-the strength of reinforces, the appropriateness of objectives, and

the consistency of teacher presentation of the lessons.

Shaping prc2edures, wherer successive approximations of a desired

response were reinforced, were an integral part of the behavioral manage-

ment program. This technique was utilized in developing prerequisite

learning skills such aseye contact, attention, orienting responses, and

appropriate rèôüding. A second important function of shaping was to

insure sucess experiences in all learning situations. A desired out-

come of these procedures was an increase in motivation for each child,

such as exhibiting and verbalizing the willingness to come to school,

and also continue activities at home which occurred in the preschooi as

well as discussing preschooLactivities.

In dealing with inaonronriatc behaviors such as hitting, scream-

ing, yelling, crying, and excessive non-attention to task, etc., it

was necessary to institute a cosistentintervention strategy. The

strategy utilized is more commonly known as "time out." At the pre-

school this procedure was eiiloyed in two waysz in situations which

did not detract from the general learning environment of the other

children (e.g., non-attending), teachers implemented time out procedures

which involved ignoring the child, restrainin2 movement, and reifrainin2

I
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from verbal and/or visual interaction. This time out procedure was-

always conducted within the classroom. When a childtsbehavior was

disruptive and distracting to- other

eluded removal from the classroom.

classroom by the teacher, the enild

the -teacher =so-the-chtid_Zi-d--not=_

= -The:-=timeout _procedureaimere:=__

-_-Student faces_ n
close

children, time out procedures in-

Once a child was removed from the

Was placed in a chair in front of

have eye- contact with the teacher.

ressea-

ruc xon
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part of any program, these procedures provided on-going assessment and

evaluation. The results of the behavioral management program are

illustrated and discussed-in the following section of this paper.

Observation and Recording

Psychological test scores may not be yalid wit1 childrenwhose

expressive and receptive language capacities are either impaired or not

developed due to maturational lag. Severely handicapped

children rarely have receptive language abilities which allow them to

understand the verbal instructions of a test. And in those tests which
a

require an expressive verbal language, the deficiency is óvëiinore

apparent. 1n those cases in which a test is administered, the directions

iresentation of the test items have been modified so as to sake the

resulting score invalid.

If the test scores from formal diagnostic and assessment instru-

ments about a pticular child are to be of value to the preschool

teacher they wist first be valid and secondly, provide specific details

about the chil4s academic and social behaviors. To date measurement

and evaluation ingducaton have described individuals within groups

and-theiyrelative standings between groups, (Kunzelman, 1970, Xi$).

Useful information fortke educator would be that which describes

intra-individual differences.

kbavioral observations in both a naturalistic ana rerat_
environment can provide the educator with detailed descrip

tions of on going behavior about a particui child. The observion

instruments used to collect the_data-can be designed to focus on the

specificity of behaviors or more general categories of behaviors.



t a Can be sensitive to individual

continual assessment =provi

teria s us

-erio eve sassessme nsi -CAW

red as an integrated and useful component of a program. Evaluation -_

tribe a useful program tool to those educators interested in consiti=.= .

effectiveness and continual improvement,ofatheirse

Behavioral observation techniques wereT tethoo

information about the chtldren's perform= striation,
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-Pre-entrance_ data-- on --funotion.tnt:leuelssfor -indiv_iduil-- children_
_

were reicorded over five consecutive sessions. -.We data which was

c011ected/recorded included, -verbalizations, attention to task; peer

interaction,- fine and ss motor_ lit erceptual-notor

irect observation video

stains

ue-soul not Aev_eloped before the comencesen
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-Interaction Tally

er7anCtypew --OUiiiteractions7v-Ocurring_
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INTERACTION TALLY

STUDENT OBSERVER:

TEACILER:

SETTING s
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DATE:_ TOTAL TIME:

INTERVAL SIZE:

CODE: VVERBAL G.*GESTURAL A- ACTIVE P PASS IVE

.P.TEACHER T1 , T2,) P PEER- (P1, P2, P3

MINUTE

1

2

1.

1

1

=2

emI111, MINNYINIMOIN

INTERACTIONS

i

2

3 ,
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............,-.
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4,........----------__......_
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NAMEI__OF:FORM: Lesson= Platt

INFORMATION COLLECTED. er °mance data on correct responses in
reistionsWip to - -the r rections and prompts. given in eliciting
come reTsponses from
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NAME OF FORM; Objectives Sheet

INFORMATION COLLECTED: pupil progress towards terminal objective-
iFirsioti up aces

sessmenr-n



-STUDENT: _

TERMINAL OBJECTIVES:

OBJECTIVES SHEET

-011111111MIN011w.imelmilMIONImilosrMIIIIMMINIMIIIMI=0MINFOrOmmaampeo......rsagweT.........1111.-*

.....m... viramosen

EGIN_NING AT-TAINICNT-
E DATE

-EN4ROUTE_ -OBJECTIVES-
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AME OF- FORM: Preschool Baseline Tasks and Levels

INFORMATION COLLECTED: utilizing information from Frostig, Kephart
aiWrst, t his form provided a concise method for -obtaining- presegt
functioning -levels in areas which would serve as the main focus of the

prograin. It also-provided information-needed in planning- the child's

instructional program.

abilities-

-- =

rovi-dadAriformaVasse-ssment-0 4=-1

tin-adi-Afts--vsa



-
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- PIESCHOOL: BASELINE TASKS AND LEVELS Ic. Tactile - Kinesthetic cue : "Use this template to make-.---- -
a sha,o on the paper." ento.

Student - -
- -.----- --s-----.

:

1.

- Teacher -- --
:: EE 2.
-

Date ----
- --- 3.

1

I

CINDIVIDUAL SETTING - 1:1)

i

,
_d. Control of novement vith visual cuc: 1'Copject points

=

:;
with your p3fl." DCE10. .

1 . (Gross) Motor
n:..

___L Balance) posture: -"Walk on balance beam." Demo. .

: 1. Walk forward
- -.

2. Walk backward

. iT Walksideways _3.

i:
b. Body Image: "Touch your__' JJezE. one example Figure - Ground Discrimination "Outline the______

:= 1. Heii 5. Stomach : you see." Do.
2 . T1! T6 . Neck

:

I- 3. Leg ____7Shou1der
=-

-i
_______1.

4.Fàot 8.Xnee-._ -
2.=

! ____C. Imitation of Movement: "Simon says" gsm.
3. Language or VisualF'atjonI.. Put one leg out.

- 2. Put one ixa out and shake it.
= -'-- 3.. Shake your aa and yàur iegtogether. _a. Tactile !anesthetic -informafton; "blind - bag" with

1 -; concrete objects: "Describe *at you feel ."-
; d. Directionality i. 'roy car with tovab1e iheets-=
; .- 1. Shake your left am; shake your right arm. -_2. Toy doll with muvthlc appendages.
I 2.. Draw a big circle on the board with chalk.

__3. Draw dIe circles on board with chalk and bath hands b. S=bo1ic (Concrete) stiu1j: "What i this?"
at the same time. 1. T

: : Toydoll
e. Rhytbmic friting: "Make your crayon do this." Demo.

___2.
3 Piece of fruit

I:
1. _i ____c. (Optional) Reprrtc motor pattern ?'ith visual information:

Show concrete object nd ask to draw.:
.___4a

-i----
d. Identify sy1bo1ic material with visual/auditory cues :

-

3. "Play pictn gaie. I'll say word, then I want you to
:: point to picturo of this word." Demo.

2. fotor an&lerceptual _____1. Peabody Picttr Vocibu1,ry List, Plates # 1-14
2. Peabody Pictui'e Vocabulary List,P1ates #15-24;

I Contr:1 of band. Demo. 3. Peebody Pictur Vocabulary List, Plates #25-40
1. Fo)iow the peg along the board.__r

Pntlow th !?("v with your finger.

! Scxibb1ing: "Let's draw so'e fun shapes on the paper
with your rayon." o.
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ATTENTION TASKS: "You can play with this by yourself. Have fun."

a. 'Amorphous: crayons, clay, paint
7-1). Order: puzzles_, =pegs with pegboard

c. Representational: ears, dolls
Music: drum, bell, guitar
Motor: blocks, jump rope, ball.

UPrSETTING)

Rhythm--"Pat, the table with your
one side =0
one side

onstan

Demo.
_cOnstint'=i

==e-a

tro
ores-

ocializattcfl







1111111,1111,11111111111,11111,



111111111111111111111111101M
11110hIhIIIIN

I1011[10I01111111111111111111111,1T
ffim

.
tl

11111111'1111111111111111111011111111110,101111111111111110111,011111111111111111011011111
111111E

11111111,111111111111111111111111111111111111111111111111111111111111111111111111,1,11111

1111111111111111111111111111111111111111111111111111111111111111111111111-10111111111111111111111111111111011111111111111



III
1111111111,1111111,1111111,11,H

r1.
111111111'([111111111111111111111111111111111

'111111
11111111

'111
111

1111

glllll'I
IliE

rlir11111r11,1111111
111111

''''1,111111111111111111971,11

Jlld

111

111111111111111""1

11111

111111111111111111111H

II o1
1111

11111111111111111111

11111111111111111111111111111111111M
11111111111111111111111111111111111111111111111

1
1

1111111111111

11111
II

III
Ii11111111111111111111111111111111111111111111111111111111111111111111

1111
IIIIIM

IIIIIIIIIIIIIII

1111111111111111111111111111h

11111111111111111111111111111111111111

11111111111111111111111111111111111111111111111

1111111111111111111111111111111111111111111111111111

1111111111111111111111111111111111
11111111111

111111111111111111111111111111111111111111111111111111111111

111111111111111111111111111111111111111111111111111111111111h

1111111111111111111110111111111111111111111111111111111

.111111111111111111111111111111111111111111111111111111

,1111111111111111111111111111111111111111111111

h11111111111111111111111111111

,1111111111111111111111111111111111111

111'11111111111111111""1111111111
1111

11$1111111111111111111111111111111111111111111111

11111111111
1111111111111111111111

1111111111111111111111111111111111111111111111111111111111111

1111111111111111111111111111111111111111111111111111111,1111111

11111111111111111111111111111111111111111111111111111111111111

1[41111111111111111111111111111111111111111111111P,

1111111111111111111111111111111111,,

91111111
ill11111111111111111111111iii

iiii111111111i11111111111111111111111111111111111111111111111111111H
iliiiiiiiiiiiiiiiiiiim

m
..1.11.111



INFORMATION comma., it $ummdar 1of subjectivemraluations made by
cidStioom-teachermandaby pareaLtegarding pupil progress as well as

Olh:the,goals for althild and the materials used in attain
tlantmaV-the,o lattivetk.

goals - those tasks which were being taught to child.
materials used - materials rich teacher utilized in

workirit-tioardegoll
baseline information - thesthiidt$-Oility to do a ta5k

priOrwtomformal instruction.
progress to date - gains that had beenkmadlemtawara

achieving a goa
remaining intervention - those tasks which still needed

work
general recommendation = any 'comments or information

regarinrchild

MPLICATIONS when used on a systematic basis, thit farm proves to be
an efficient way of communicat.,-iq information about a child to teachers
and parents.



-



Specific recommendations: (We would like your ideas for future

goals and activities that will enable us to help your child).



amount_of time spent with particular materials

or actiVi --Times can t summedsto give a picture of the total time

spent onzgeneraliactivities such-al music. Also measures-attention

span km-relation-to a specific-talk.

StraitUred 7 directed lesson or activity.

unstructured - witheUt7SAUit supervision during non-

direetedlectiVitiestoe4dth an adult
resent4hut41mm7 Aunt) direct inter-

action wa the il&

--IMPLICATIONS: indicates potential reinforcers; sheet is most effectilw

Infiafawith the tracking sheet. Future sheet should include whethet_-

-e activity is isolated or with peers.



TOTAL TIME:



OF-FORM: Trackin

IMPLICATIONS: nonstandardizeUdata willmprovide information on poteri.m.
ralmreinforcementmareas. activities, materials, or persons in the

-any interaction-occurs with peers
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NAMEIOF Verbalization Count

INFORMION COLLECTED: number of words, and/or sentences initiated
orApontimcously-offered

RECORDINGEMETHOD: frequency recording (count

TERMINOWG .verbalization - recognizable word or sentence emittedm =-
orally by the child.

MRLICATIOW__ fors -can be improved by including w o-themverbalizations
_mdtrImmtmi atlfEd!Whether Dr not they are omitted spontaneously ar

spoken= *not*s s iNtly
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The primary focus of this monograph is upon describing and devel-

oping

====

a non - categorical preschool model. Therefore, the purpose of the

results section will be to illustrate and evaluate progress made by each

child. ?he isplicatiors and results era drawn from non-standardized

data and therefore are not appropriate for statistical treatment. The

standardized data that was available could not be given statistical

significance because not every child had developed the pre-requisite

skills required to t ke the tests. It was assumed that data represented s_

would show gains ma ie in the atta n *art of skills and corpetencies. A

further function of the resus is to illustrate the effectiveness of

an individualized p- gram for each child.

Figure I --Skills Assessment is a description of various skills that=

every preschool child shculd acquire. This table is divided into two

sections - entrance uhich lists the skills each child had prior to

beginning the preschool pro ram and termination which lists skills that =-

each child had acquired eunIng This table is coded by thel=

first name of one' child. The table shcw that Kristine (K) acquired

Brian (B) acquired 1..!,:nty-scycn new skills, Dreama (D) fourteen new

skills, and Philip (P (,,cquired tvant:/ new skills. Data was compiled=

by assimilating the Ails acssr.p.t. filled cut by parents and techart4__

Data wherever possnla was ccr:larcd 71.th frequency of correct responses_

on the lesson plan f :ns tc minimize subjectivemevaluation.



Puts three-piece puzzle together

-Puts puzzle of five or more
pieces together

Sits and listens for at least

5 minutes



Puts away blocks or toys when

finished

Leaves mother after:tnea "good -bye

Looks at books from= to back

Recognizes, geometric shapes--

circle, square, triangle,

rectangle

Sings songs ofst least two
phrases



Names at least five colors

Adjusts_bodifly movements to
accompaniment -oifirertlarz heat

timejtollitist

Adjusts bodily movements to
accompaniment which involves

contrasts (slow-fast, light-

tavy)

Competency Level measures the degree to which each childtt-

has attained the desired target behavior. The scale is divided into fivt

would indicate partial attainment of a skill under constant supervisia4-

a three would show average ability with supervision a four would indiate

a high degree of proficiency with a minimum of supervision, and a fivef-

would indicate that the target behavior had been realized - independen-ce

at task completion. Target behaviors illustrate the final objective ,

which the child's program was directed at the end of the semester.

be understood that these objectives were not an end in themselves,.but

represent the end in a continuum of many skills required to attainmth

target behavior. Seven developmental levels are indicated: behaviora -

motoric, manipulative* perceptual, language, conceptual, and social and

represent the main thrust of the curriculum. Evaluations were subjectiVt

and wherever possible=substantiated b
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Figure 3 - Time-Out illustrates the decrease =in =time soutt-for

child over the semester, The ordinate represents the mean number of=

tine outs Which was computed for three consecutive days. The abscissa

is divided into entrance, mid semester, and termination. Each of tht-

major divisions are subdivided into three three-day periods. The

graph shows that Brian had a mean entrance time out frequency

which decreased to a mean of 2 during mid semester and a mean terminals

time out frequency of 1. There was an over-all decrease in time outs;_

of 2.7. La Randa had a mean entrance time out frequency of 13, a mean=

of 1 at aid semester, and a mean of .3 at termination. There was-WI_

overall decrease of 1.0 in time outs. Children not depicted on

graph did not have enough tune outs to compute points.
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Figure 4 Gains in Diagnostic Test Scores is an exaample -of the

ns made by teleCted children on stindArdized tests. The tests

available for diagnostic measurement Were: The key Math Diagnostic

Test, The Lincoln-Oseretsky Motor Development Scale, The Metropolitan

Reading Readiness Test, and the Peabody Picture Vocabulary Test. The,

7tratet-that Krimtinesmade gains of five points on thesPeo4y, five

points on the Key Math, ten points on the Metropolitan, -and forty Doints

on the Lincoln-Oseretsky. In addition, it can be seen that La Randa_

made a gain of five poir:s on the Peabody; she had previously not acquired

the pre-requisite skills needed for taking tests. Teachers were trained

in administration of individual tests. Wherever possible the assess-

ment was made'by the same teacher at entrance and at termination.
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IMPLICATIONS AND CONCLUSIONS



-NATI

ward eveloping a classroom and initiatka

ramT--- evaluation of the effectiveness oftheltrogram-s latcomptishe:

through continuous assessment ox data rather than through experimentat,

evaluation of the data collected this year

indicates possible directions for experimental deslgn research. Poteri,==

tial areas of investigation include research evaluating 1) the effect--

of the interaction of various types of exceptionalities upon the

behavioral and academic performance of the individual child, 2) th:,,

effectiveness of parent training, 3) the effect of parents working wttli,

children with various types of problems, and 4) the adequacy of the

teacher training program within the preschool.

Results from the preschool program this year illustrate the neces

city for early intervention to provide essential cognitive and social

skills necessary to function in a classroom situation. In addition, the

parent training program provided parents with the skills and abilitiel

necessary to supplement their functions as effective parents and teachers

of (heir children. The primary implication from the results of the p

school program indicates the need to provide individualized programs -

based on the unique learning styles of each child within a non-cate

approach.
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